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The schools showcased in this booklet are
High Achievement and Achievement Award
winners from the Dare to Lead Excellence in
Leadership in Indigenous Education Awards
2007. These awards were announced by the
Hon. Julia Gillard, Deputy Prime Minister
and Minister for Education, at a ceremony in
Parliament House, Canberra on 14 March 2008.
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“We need to work together to make sure Indigenous
Australians share in this country’s prosperity and that
Indigenous students share in the full opportunities of
education,” Ms Gillard said at the awards event. “But whilst
there is much to be done and when we recount
the data (on Indigenous education outcomes)
sometimes the dimensions of the task
can overwhelm us, it is reassuring to…
remind ourselves that there are many
individual Australians, including those
receiving awards this morning, who have
demonstrated remarkable dedication
to making a difference to the lives
of Indigenous Australians.
“The recipients of the awards have
demonstrated that they are leading the way by
creating bridges between schools and Indigenous
families, and holding high expectations for the
achievement of Indigenous students. They
are making a real difference to the lives
of young Indigenous Australians. They
have demonstrated their strong school
and community partnerships. They’ve
demonstrated their strong leadership.
They’ve embraced the challenge to
close the gap and they’re making
a difference,” Ms Gillard said.

This is the third in a series of publications
showcasing exemplary schools within the
Dare to Lead Coalition. As an initiative of and
by the profession, Dare to Lead is powered
by the leadership of principals in schools.
One of the strategies which underpins the
project is the sharing of stories of success,
both to inspire other school leaders and
to provide information about approaches
which are working in various contexts.
The experiences of these very different
schools in working strategically to accelerate
improvements in Indigenous education
outcomes are worthy of close examination —
and, perhaps, incorporation into the way your
own school approaches Indigenous education.
Pictured above: Schools that received 2007 High Achievement awards.
Large photo: The Hon. Julia Gillard, Deputy Prime Minister and Minister for
Education with staff from Western Australian joint award winners: Lockridge
Senior High School, Governor Stirling Senior High School and Swan View Senior
High School, and staff from Yule Brook Community College,Western Australia.
Smaller images from left: staff from the Wiltja Program
at Woodville High School, South Australia; Menindee
Central School, New South Wales and from
Aranmore Catholic College,Western Australia.

Aranmore
Catholic College
Aranmore Catholic College is an innersuburban Catholic secondary school in
Perth. Of its 650 students, 55 are Indigenous.
Previously, the majority of the Indigenous
students were from remote and regional
areas. This year 50 per cent of the students
are from the local areas.

THE PROCESS
The marked increase in Indigenous enrolments at
Aranmore Catholic College since 2000 is a result
of creating a welcoming, positive environment.
An Aboriginal Support Program was established,
revolving around the work of Aboriginal Student
Support Officers, Margaret Papertalk and Denise
Conway. When Jim Elliott arrived at the school as
principal he gave strong support to their work.

“When I started in 2001, the school didn’t know
much about culture,” Ms Papertalk says. “Because
of the support the students are getting, the numbers
have gone up.You have to have the support of the
principal, and we have that with Jim. Aranmore is a
culture shock for kids (from outside Perth, particularly
remote areas), when they come down but I have a
traditional background, I talk to them a lot, ring
their parents up, look after them.”
This pastoral care and cultural awareness has been
augmented by the introduction of programs targeted
at the school’s Indigenous students. There is an Aboriginal
Homework Centre, literacy support group and tutoring
to support academic success. Through a partnership
with Western Careers Alliance, an after-school Indigenous
mentoring program has commenced. Together with South
Metropolitan Youth Link and Woodside, four students from
Year 11 in 2007 and five students from Year 11, 2008 have
been offered Woodside Indigenous Traineeships. The school
has also forged links with the Aboriginal Centres at two of
the local universities, job network providers and Aboriginal
organisations.
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Aranmore Catholic College, continued

There are annual prizes for attendance and Outstanding
Aboriginal Student awards for each year level. There are
strong netball and rugby programs. There is a grooming and
deportment program for Indigenous girls to help make them
work-ready. There is Remote Indigenous Scheme funding
for students from remote areas in their first year, while
Parent School Partnership Initiatives (PSPI) funding goes to
a uniform pool, leadership camp and the homework centre.

ABORIGINAL SUPPORT PROGRAM
Aranmore CC’s Aboriginal Support Program works
closely with the Learning Support Team, the school
Social Worker and the Community Relations Office.
Of the 55 Aboriginal students at the school, those from
outside the Perth metropolitan area come from areas as
far-flung as the Kimberley, the Pilbara and the Goldfields.
For the past two years there has been a waiting list of
Aboriginal students from families who would like their
children to attend Aranmore CC.
Crucial to the stability and success of Indigenous students
at the school is the work of the Aboriginal Student Support
Officers. “Denise and Margaret work hard to overcome
shame precipitated by being in a white urban classroom,”
principal Jim Elliott says. “Denise and Margaret have also
brought Indigenous perspectives into various areas of the
school curriculum, including the Science department and
the Music department.”
“We are not just providing teaching assistance in the
classroom, we give pastoral care, home liaison, counselling
all sorts of things,” Ms Conway says. “Most of all, we have
to know the kids. We have students with low literacy and
numeracy, we have kids from the Department of Child
Protection who have been taken from their parents, we
have kids from a whole range of backgrounds. If their
behaviour suddenly changes, we need to notice it and
we need to know why that is happening.”
There are plans to link with remote communities through
webcams to help overcome homesickness, a major issue
for the Aranmore CC students. Some Aranmore CC staff
are planning to visit feeder schools in remote communities
to gain a greater understanding of their students’
backgrounds.
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OUTCOMES
Aranmore Catholic College Aboriginal student enrolment:
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COMMUNITY COMMENT
“Over the seven years Aranmore Catholic College has
been running their Aboriginal Support Program, we have
watched the numbers grow. During the whole period the
College has engaged in an enormous number of activities
to celebrate Indigenous culture both within the school and
throughout Perth. A number of our community members
have been consulted and invited to the College to share
their knowledge and stories and the team has always
taken the opportunity to ask for advice where needed.”
— Neville Collard (Nyoongar Elder), Max Jackson
(Catholic Education Aboriginal Committee) and
Tania Hunter (Parents School Partnership Initiative)

2007 Dare to Lead Excellence in Leadership in
Indigenous Education Awards selection panel
comments:
“The leadership and commitment demonstrated by the
staff of the school’s Aboriginal Student Support team
was praised. The team’s determination to improve
opportunities for Aboriginal students and instill within
each student pride in their culture, heritage and
academic achievement, was noted. The data provided
indicate a significant increase in Aboriginal student
enrolments over the past eight years plus an increase
in Indigenous student leadership opportunities.”

Percentage of Year 12 Aboriginal students to graduate:
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MORE INFORMATION: 08 9444 9355 or
www.aranmore.wa.edu.au

Aboriginal student attendance in 2007 was 94%.
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Menindee
Central School
Menindee Central School is a government
K–12 school in a remote town 111 kilometres
from Broken Hill in south-west New South
Wales. Of the school’s 125 students
70 per cent are Indigenous.

THE PROCESS
Menindee Central School’s transformation began with
the arrival of Brian Debus as principal approximately
five years ago. He was a highly experienced primary
teacher and principal who had spent his career in
remote and rural schools, including some years in
western New South Wales.
He has focused on forging partnerships and
implementing innovative programs. These foci have
helped the school overcome isolation and test ideas
to see if they work. Central to the school’s progress is
the close connection with the Indigenous community
through Schools in Partnership. “We are going out on a
limb with these children and the community recognises
that,” Mr Debus says. “Our challenge is trying to get
as close to the direction the community wants to go
without compromising what we need to do and
achieve (as a government school).”
Other important partnerships include external agencies,
local academics (Dr Bob Morgan is a critical friend;
Dr James Ladwig visits the school every term to give
and receive feedback on the Quality Teacher Program),
international figures (an academic from Sitting Bull
College in North Dakota spent time at the school in
2007; an exchange visit to the tribal lands of the Lakota
people in the USA is planned), education luminaries
(Chris Sarra will spend three days at the school in 2008;
the NSW Education Minister and the Dare to Lead
National Schools Coordinator have visited) and local
leaders. All of these external relationships are crucial
in overcoming isolation.
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Examples of innovation are the traineeship program
for Year 11 and 12 students, the construction of radio
studios, adult enrolments in after-school Aboriginal
Studies classes, senior students undertaking overseas
trips, and the creation of the unique position of
Aboriginal Male Educator.

THE KEY PROGRAMS
Schools in Partnership. The Schools in Partnership
Advisory Committee promotes community ownership
of school processes. This is by no means a token process;
the Committee has a say in the allocation of funds and
the direction that the school is taking. The community has
also become engaged through night-time adult classes in
Aboriginal history, and a school choir open to community
members.
Quality Teacher Program. The Head Teacher, Teaching
and Learning ‘codes’ beginning teacher’s lessons, checking
them against a list of 18 criteria; provides feedback; and
supports improved curriculum, assessment and delivery.
Personalised Learning Plans (PLPs). PLPs were
introduced in 2006 for every student. Parents are invited to
the school and each child’s PLP is explained. For senior
students, there are weekly reports sent home.
Traineeships. Menindee Central School secures
traineeships for all Year 11 and Year 12 students as
a method of engaging students and assisting school
completion. Students are typically out of the school for
one day per week, while undertaking a full academic load.
Aboriginal Male Educator. The appointment of Daniel
Fusi to this role is unique — NSW DET was required to
create a new classification to encompass his position. He
acts as a role model for Indigenous boys, assists in creating
culturally-inclusive curriculum, contributes to sports
programs, and liaises with parents, carers and other
community members.
The support of the local community as expressed through
the Schools in Partnership Advisory Committee has given
Mr Debus the capacity to try new things. “We aim very
high,” he says. “That upset a number of people who didn’t
think we could make it. Some of these people were within
the school. Over time you select executives who support
the direction in which you’re trying to move, and that has
made a big difference.You have to be open to everyone,
but you need to select the people who are going to
deliver for you.”
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Menindee Central School, continued

OUTCOMES
• There has been 100% retention of Indigenous
students from Year 10, 2006 to Year 11, 2007.
All of these 13 students are on traineeships, and
all 13 are expected to complete Year 12 in 2008.
• In 2007, 100% of Year 7 students achieved
elementary band of higher on ELLA Literacy
(Reading, Writing and Language).
• Secondary attendance improved from 75.8% in 2006
to 84.8% in 2007.
• Suspensions reduced from 140 days per semester
in 2005 to 32 days per semester in 2007.

COMMUNITY COMMENT
“Through real partnership at Menindee Central
School, cultural infusion is guaranteed in all aspects
of Indigenous students’ learning and development.
Respect of Indigenous views and input into education
has resulted in overwhelming Indigenous community
support.” — Leasa Kelly, Aboriginal Education
Consultative Group member

2007 Dare to Lead Excellence in Leadership
in Indigenous Education Awards selection
panel comments:
“There is a sense of real purpose and
achievement within the school, despite the
physically challenging environment. The strong
community support for the school is evident
through the number and diversity of support
statements as well as the outline of community
involvement and consultative processes over the
past three years. The significant increase in the
retention rate for Year 10 to Year 12 Indigenous
students over the past three years was praised as
was the clearly articulated school management
plan with Aboriginal education as a core focus.”
PRINCIPAL: Brian Debus
MORE INFORMATION: 08 8091 4409 or
menindee-c.school@det.nsw.edu.au
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Midland Indigenous
Youth Program
The Midland Indigenous Youth Program
is an initiative for senior students and recent
graduates of three government schools in the
northern suburbs of Perth: Swan View Senior
High School (750 students, 145 Indigenous),
Governor Stirling Senior High School
(880 students, 96 Indigenous) and
Lockridge Senior High School (632 students,
72 Indigenous).

THE PROCESS
The Midland Indigenous Youth Program (MIYP)
was devised as a response to seven Indigenous students
from Swan View SHS graduating from Year 12 in 2005,
starting at university — and six of them dropping out
within the first fortnight. It was determined by Swan
View SHS leadership that more had to be done to assist
the post-graduation transition of Indigenous students
into study or the workforce, as well as managing the
final years of secondary school.
Swan View SHS had a history of success in Indigenous
students graduating at Year 12 through the ACCESS
program. Governor Stirling SHS and Lockridge SHS
established their own ACCESS programs. This led to an
increased likelihood of more Indigenous Year 12 graduates
across the three schools. The three schools, all in the
Swan Education District, were already working together
to provide opportunities for Indigenous students to
complete Year 12 and achieve their Western Australian
Certificate of Education (WACE).

Recognising that the next big issue was what happened
for students subsequent to graduation, leaders from the
three schools met and developed the MIYP concept in
conjunction with the Beacon Foundation. A coordinator
was appointed to build up relationships with students
through Years 10–12, plus build up links with industry.
District Office was supportive, part-funding the
Coordinator position. Integral to the success of the
program was developing community links, an area
of skill for the Coordinator. The schools and the
Coordinator met with local industry representatives
who had expressed interest in helping solve Indigenous
unemployment and suggested this was a way to help
make that happen.

THE PROGRAM
Rob Nairn, former principal Swan View Senior High
School, says that schools have always done exit data and
(in theory) post-tracked graduating students, “but I see
the current model as a deficit model, particularly with
Aboriginal kids who can sometimes have the propensity
to fall off the rails. By extending the tracking and giving
them support, we can lead kids into something a bit
more meaningful.

“Increasingly I think schools need to look at clustering
things because you have similar issues and can pool
resources. If something happens at a neighbouring school it
can impact on your school and vice versa. We talk regularly,
and it has been very positive in developing complimentary
programs rather than competing programs. As it is, the
focus for all schools remains on doing the right thing
for individual kids.
“The results have been great, but the program picked
up 23 more participants at the end of 2007 and will
have about another 30 at the end of 2008. We do not have
infinite resources, so we will have to look at how this can
be funded. The point of contention is the cut-off point
where we decide participants have to be self-sufficient.
We are looking at a two-to-three year period. At some
point you have to leave home, leave the apron strings.”
The establishment of MIYP was assisted by the
Beacon Foundation, a not-for-profit organisation that
seeks to link schools and industries to solve the problem
of youth unemployment. “This program is going a long
way towards breaking down negative attitudes and showing
that Aboriginal kids are worth the effort,” Susan Lees,
Beacon Foundation Coordinator WA and NT, says.
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Midland Indigenous Youth Program, continued

THE COORDINATOR

OUTCOMES

A MIYP Coordinator, Tania Cavanagh, has been
appointed to work across the three school sites. She makes
first contact with students in Year 10 or 11, supports them
through to the completion of Year 12, then maintains
close contact as they enter higher education, training
or the workforce. Before students leave school they have
a detailed individual career profile prepared, undertake
relevant work experience, make university or workplace
visits, and have their work-ready skills assessed and
improved. The Coordinator identifies potential employers
with an interest in Indigenous workers or trainees and
helps in the development of workplace mentors.

• The percentage of MIYP participants aged 15–19 in the
labour force (i.e. employed, studying, or actively looking
for work) is 34% higher than the average for Indigenous
youths aged 15–19 in Perth.

One of the attributes Ms Cavanagh brings to the
Coordinator role is that she is part of the local community
and knows many of the 96 MIYP participants and their
families. “Follow-up is very important,” Ms Cavanagh says.
“Sometimes it’s a confidence issue, but they’ve graduated,
they’ve done well, and it’s a matter of taking that extra step.
I do the position as well as I do because I know them on a
personal as well as professional basis. However I have built
a data base on all students, so someone else could take
over this position. It is not just dependent on me as an
individual.
“Whatever the students are interested in, we try to follow
up. I find most of the tertiary institutions good. We have
a very good connection with Edith Cowan University
in particular. In workplaces, I try to get employers to
understand family obligations and connections and try
to get the kids comfortable in the work environment.
“I work with the three schools, and there used to be
competition, even conflict between the schools, but
bringing the Year 11s and 12s together for an annual
work forum has been very useful,” Ms Cavanagh says.

CONTACT: Rob Nairn, former principal Swan View
Senior High School, or Tania Cavanagh, Coordinator
Midland Indigenous Youth Program
MORE INFORMATION: 08 9294 1844 or
www.svshs.wa.edu.au
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• The percentage of MIYP participants at risk of
continuing disadvantage (i.e. not working, seeking
work or studying) is less than a third of the average
for Indigenous youths in Perth.
• MIYP graduates from 2005 are almost 50% more likely
to maintain their initial choice of employment or further
education for over six months than 2004 (pre-MIYP)
graduates.

COMMUNITY COMMENT
“This is a fantastic program that provides support for
students through upper secondary years of high school
and into further education, training or employment.
The results detailed in the Midland Indigenous Youth
Project interim evaluation highlight the benefits of
the program and as a Council, we are excited at the
opportunities that this program provides for young
Indigenous people in our community.” —
Donna Kickett, Chairperson Swan Aboriginal
Education Advisory Council

2007 Dare to Lead Excellence in Leadership in
Indigenous Education Awards selection panel
comments:
“The Midland Indigenous Youth Program is a joint
program over three schools, specifically targeting
the cohort of young people that traditionally fall
through the educational net. There is evidence of
great partnerships between the schools, industry
and Indigenous organisations. The outcomes
of the program, outlined in the data provided,
are impressive and there is evidence of strong
community support. The partnership developed
between the three schools indicates vision and
commitment from each of the school leadership
teams.”

Wiltja Program at
Woodville High School
Wiltja is an annexe of Woodville High School,
a government secondary school in Adelaide. All
of Wiltja’s 55 students are Anangu from remote
and isolated communities across ‘The Lands’, the
tri-state Western Desert area (Northern Territory,
South Australia and Western Australia).

WILTJA
The Wiltja program operates with autonomy but is based
within Woodville HS, and is responsive to the Pitjantjatjara
Yankunytjatjara Educational Committee (PYEC). It works
in close collaboration with the Wiltja Residential program,
a boarding arrangement used by all Wiltja students.

The Wiltja program is the urban annexe of the
secondary programs being offered by Anangu schools
in the tri-state area. The opportunity is provided for
students to access urban secondary schooling, and to
complete South Australian Certificate of Education
(SACE) courses.
There is a Bridging Program after students have been
selected by their home community and home school
to attend Wiltja. This program focuses on literacy and
numeracy as well as independent living skills (such
as travelling around a large metropolitan city). Most
students are English as a Second Language speakers.
In Stage Two, Wiltja students participate in
mainstream Woodville HS classes with some support
from Wiltja staff. Again, literacy is the biggest issue and
is fundamental to all further study. Wiltja rather than
Woodville HS retains responsibility for literacy work
even once students have entered the mainstream.
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Students are supported by the Wiltja Residential program
staff in their education, recreation and cultural transition.
All students participate in an after-school tutorial program
that is designed to support the school-based program.
There are youth workers at the Wiltja residence in
Northgate who help maintain a teaching and learning focus.

THE PROCESS
Wiltja was established almost 20 years ago. It was
a response to a need identified by the Pitjantjatjara
Yankunytjatjara Educational Committee (PYEC) for
an urban secondary educational alternative for Anangu
students. As a program within a government school Wiltja’s
operations must fit with the Department of Education and
Children’s Services statement of direction. This statement
is taken to PYEC, and subsequent negotiations develop the
PYEC Three-Year Plan. From this plan, each school on
The Lands and Wiltja develops an Operational Plan. All
Wiltja staff members sit together at the end of each term
and reflect on the Operational Plan, examining what is
being achieved, what is obstructing achievement, what areas
need attention and the overall direction of the program.

ACCELERATED LITERACY
Wiltja has had a long-term commitment to Accelerated
Literacy (formerly the Scaffolded Literacy program).
“We have contributed to developing the Accelerated
Literacy (AL) approach,” past principal Bob Lines
says. “We have helped develop rich texts, and taken
AL pedagogy into subject areas not previously seen as
literacy areas such as Geoscience, SOSE and Maths.”

DATA
“We measure constantly in AL,” acting principal Ashley
Dorr says. “We use it to find out what the kids know, the
progress they are making or not making, and that gives
us an opportunity to fix the problem. Instead of tracking
students from one year to the next, we have noticed there
can be marked changes across a year, so we collect data
more regularly on student progress.”
Data collection includes: TORCH comprehension test in
Term 1 and Term 4; spelling tests in Term 1 and Term 4;
maths tests in Term 1 and Term 4; ESL scaling in mid-year;
AL running records before and after the teaching of
particular passages in books (around three times a term).

FOCUS ON ACADEMIC SUCCESS
There is a clearly articulated commitment to academic
success, even to the extent of limiting the ‘extra’ things
that the students are offered (for example — Crocfest,
careers expos, cultural performances). At the same time,
Wiltja offers Pitjantjatjara as a language and while there
is a disinclination to steer the students towards vocational
education, there are subjects offered which related to
the range of employment opportunities available on the
Aboriginal Lands. These include Tourism, Business Studies,
Geoscience, Land Management, Health and Wellbeing,
Media Studies, Information Technology, Web Design,
Legal and Economic Studies, and Australian Studies.
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RETENTION OF YOUNG MEN
AND THE CURRICULUM
In 1999–2003 there were no male SACE graduates from
Wiltja. In 2004–07 there have been eight. “Every time a
boy gets through, there is huge pride in the family about
their achievement, and this becomes self-perpetuating,”
Mr Lines says. “There is status in the communities
attached to finishing Year 12. Each of the boys who has
left here has been a model as a possible future community
leader. People in the communities expected the girls would
get through ‘because they are the ones who can learn’ but
now the boys are succeeding too.

“We do have made the curriculum more interesting and
accessible for boys. In literacy, this means studying Macbeth
and Beowulf, not teenage fiction aimed at low-level readers.
The introduction of Geoscience has helped too because
it is linked to pathways to the future, a link to a possible
economy.”

OUTCOMES
Wiltja Year 12 SACE graduates:

“Wiltja is a school for Anangu that helps our children stay
and finish Year 12. We like the way Wiltja works to improve
opportunities for our students and are pleased with their
progress. Wiltja has been working for our children’s futures
for a very long time and is helping to keep our communities
strong.” — Katrina Tjitayi, Director PYEC

2007 Dare to Lead Excellence in Leadership in
Indigenous Education Awards selection panel
comments:
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“The Wiltja program is comprehensive, well
designed, and tailored to meet the specific needs
of its clients. It displays long term vision and strong
leadership. There is evidence of good strategic
planning and improved outcomes. There is clear
support from the Anangu community for the
way that Wiltja works to improve outcomes for
Anangu students and in so doing helps to keep
the communities strong.”
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Yule Brook
Community College
Yule Brook Community College is a
government middle school (Years 8–10)
in a low socio-economic outer suburb of
Perth. It has 65 Indigenous students from
an enrolment of 205.

THE PROCESS
In 2001, responding to the results of their annual Dare to
Lead School Review,Yule Brook CC formed a working
party to begin the process of engaging with the local
Aboriginal community. Consequently, the Aboriginal
Community Agreement (ACA) was devised and signed
by both the school leadership and the local community.
Since that time the Agreement has been regularly
reviewed in conjunction with parent and community
representatives and the commitment renewed.
“The commitments are for the community to
support their students, encourage them to attend
school and participate,” principal Paul Billing says.
“Our commitment is to find effective and appropriate
ways to keep students staying and participating.
“We do what we can to align the community’s wishes
as close as possible to ours. In my day-to-day work my
thinking is about the school’s commitment and how we
adapt the ways we work to make sure we meet our side
of the agreement. We have profoundly shifted the way
we work to reflect those things. The Agreement frames
our work. It also has symbolic value in signaling to the
community that this place is open, open-minded and
approachable. It characterises a way that we operate.”
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Norm Anderson, Aboriginal and Islander Education Officer

REVIEWING THE AGREEMENT
“The way in which we have engaged the community has
varied from year to year as we have tried to keep people
connected,” Mr Billing says. “We have tried community
meetings, meetings led by students to engage with the
parents on issues, and made postcards of the agreement.
Leading up to NAIDOC week we re-examine the
Agreement with the community.
“We have kids ringing parents and getting them to commit
to come to school for the Agreement review each year. We
have kids as leaders of discussion groups. We take parts of
the Agreement, print them out and put them on different
tables, talk about what is working, what is not, should
there be changes. We get up to 20 people at these reviews,
including Aboriginal Community Liaison Officers, the
Gosnells Noongar Action Committee, and occasionally
people from Maamba Aboriginal Corporation.”

CONNECTING WITH COMMUNITY
“We tried a program, The ABC of Two-Way Literacy,
connecting Aboriginal English and Standard Australian
English. We do a lot of simple things: we always fly the
Aboriginal flag, always make a point of celebrating
NAIDOC, use symbols like building a Meeting Circle
outside the school (with a bush tucker garden modelling
the six Noongar seasons) to show we see ourselves as
part of the community,” Mr Billing says.

CURRICULUM

OUTCOMES

“We have taken on strongly student-centred learning
plans,” Mr Billing says. “Our big picture is shaping the
curriculum around the kids, not shaping the kids to the
syllabus. That is at the heart of what we are trying to do.
We are working with kids to discover their interests and
passions, then putting in place learning programs and
external internships to help them achieve those learning
goals in a context where they are engaged.”
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Aboriginal students graduating from Yule Brook College
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“Our transition to senior school is done over a period of
six months with Seven Oaks College (the local government
senior secondary school) in particular,” Mr Billing says.
“We link in with their Follow The Dream program. We have
been told that the relationship we have prepares them well,
as evidenced by the Year 12 completion figures last year.”
(All Indigenous Year 10 students from Yule Brook CC in
2005 who went to Seven Oaks Senior Campus graduated
from Year 12 in 2007.)
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* 100% completion of Indigenous students in Year 10, 2007
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Yule Brook Community College, continued

COMMUNITY COMMENT
“I have been continually impressed by the extent to
which the College has worked to meet its obligations
under the Aboriginal Parent Community Agreement.
The success of Yule Brook Community College’s approach
to working with its community has had a positive influence
on community attitudes to the school, student attendance,
student engagement and graduation rates. I am also
confident that the growing success of Noongar students
at Yule Brook Community College will continue to see
larger numbers of Aboriginal students enrolling, attending
and graduating from Yule Brook Community College.” —
Leon Harp, Chair, Aboriginal Parent Advisory Committee,
Yule Brook Community College

2007 Dare to Lead Excellence in Leadership in
Indigenous Education Awards selection panel
comments:
“The school’s Aboriginal Community Agreement
has been a long running initiative that has maintained
momentum and purpose over six years. There is clear
collaboration between the school and its Aboriginal
community. The data shows significant improvements
in school enrolments and graduation rates plus
a reduction in suspension rates over the past
five years. There is evidence that both the student
and community voice within the school is strong.”

PRINCIPAL: Paul Billing
MORE INFORMATION: 08 9251 8333 or
paul.billing@det.wa.edu.au

Image at right from Aranmore Catholic College
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Achievement
Award-winning
schools, Dare to
Lead Excellence
in Leadership
in Indigenous
Education
Awards 2007

Barcaldine State School
Barcaldine State School is a P–12 school in a rural and
remote location, 100 kilometres east of Longreach and
approximately 700 kilometres from the Pacific Ocean.
Of the 300 students, 40 are Indigenous.
Barcaldine SS works with other schools and agencies in
the region, providing leadership and support in Indigenous
education. Staff assist other schools in the district with
professional development activities around improving
learning outcomes for Indigenous students. Practical
steps have been taken to embed Indigenous perspectives
in the curriculum. These include forging partnerships with
the local tour operator and local Elders to use significant
sites (such as art sites and a massacre site) for principal,
student and staff education. Indigenous literature is
studied in Senior English, Art and SOSE. Through
the work of the Community Advisor and Central West
Aboriginal Corporation, local consultation groups have
been instituted, leading to greater parental involvement in
school decision making, and increased school awareness
of community and individual family needs.
PRINCIPAL: Robin Rayner
MORE INFORMATION: 07 4651 5333

Ashmont Public School
Ashmont Public School is a rural government public
school in Wagga Wagga, New South Wales. Of the
340 students, 135 are Indigenous.
As part of Ashmont PS’s long term strategic plan,
a target was set of increasing to 100% the number
of Aboriginal children starting school with prior-to-school
experience. This was addressed via the Kinderstart Prior
to School program, a transition program which aims to
provide appropriate experience for children who will be
commencing school the following year. Priority is given
to Aboriginal children. A further target was to increase
by over 40% the engagement of Aboriginal parents and
community members in the school. Strategic planning was
undertaken into ways to engage the community. Workshops
were held to enable parents and other community members
to understand the type of learning activities that students
encounter on a daily basis in literacy and numeracy lessons
and social skills.
PRINCIPAL: Michael Woolbank
(relieving for Mark Crouch)
MORE INFORMATION: 02 6931 4944

Campbelltown Performing
Arts High School
Campbelltown Performing Arts High School is
a metropolitan school in Sydney. Approximately
40 per cent of the students are performing arts
(dance, drama, circus and music) audition students.
Of the 1050 students, 67 are Indigenous.
Campbelltown Performing Arts HS has been part of the
Quality Teaching Indigenous Project since 2005. This has
been a conduit for community and parent participation.
With the community and input from the Aboriginal
Education Consultative Group the school initiated a project
focused on developing in teachers the skills and knowledge
to effectively embed Indigenous texts and perspectives
into their teaching and learning programs. Teachers from
four Key Learning Areas — English, music, visual arts,
history — have worked collaboratively to develop units of
work to develop on all students deep cultural knowledge of
Australia’s Indigenous peoples. There is in-class tutoring
for Indigenous students and the provision of Individual
Learning Plans. Elders and other Indigenous artists are
regularly invited into the school in various capacities.
PRINCIPAL: Robyn Pulbrook
MORE INFORMATION: 02 4625 1403
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Challis Early Childhood
Education Centre
Challis ECEC is a band 2, urban school in a low
socio-economic area in Perth. Of the 302 students,
45 are Indigenous.
Kartajin Danjoo (Learning Together) is a school-based
initiative to address attendance issues among Indigenous
students. The strategy is to keep siblings and cousins
together so that smaller children are encouraged to
come to school and feel safe in their environment. This
is achieved through a multi-age group of pre-compulsory
and compulsory age Nyungar students with a very strong
focus on literacy and numeracy. It receives practical
support from Elders and other community members.
An Aboriginal and Islander Education Officer teaches
Nyungar language, including using it during the teaching
of phonics. There is also an Indigenous playgroup for
babies from zero to four run once a week by the same
teacher in the same classroom as Kartajin Danjoo, so
the younger ones become familiar with the classroom
and the program. Since the program began, attendance
for Indigenous students has improved by around 50%.
PRINCIPAL: Lee Musumeci
MORE INFORMATION: 08 9399 5851

Cowandilla Primary School
Cowandilla Primary School is an urban primary
school in the western suburbs of Adelaide. Of the
school’s 310 students, 35 are Indigenous.
Cowandilla PS has a progressive and sustained whole-school
approach to Accelerated Literacy (AL). Nearly all students
in the school engage in the AL process. Almost all of the
teachers are voluntarily trained in AL and at least half of
the staff has AL certification. Six staff are studying Post
Graduate Certificates in AL through the Charles Darwin
University. Training is ongoing to ensure that the level of
expertise and quality assurance is high. The school’s scope
and sequence of texts for study changes in response to the
increased understandings of students. One new initiative
is moving towards using science texts as an alternative to
narratives and recounts. All Aboriginal students in Years 5,
6 and 7 are designated ‘cultural leaders’ or mentors for the
younger Aboriginal students. The mentors have a problemsolving role to assist the younger students with a range of
issues, both in and out of the classroom.
PRINCIPAL: Julie Hayes
MORE INFORMATION: 08 8443 7800
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East Kenwick Primary School
East Kenwick Primary School is a metropolitan
primary school catering for Kindergarten to Year 7 in
the south-east corridor of Perth. Of the 420 students,
63 are Indigenous.
The leadership at East Kenwick PS has worked hard
at involving parents, students and staff in decision
making and fostered an understanding that Indigenous
education is a whole-school issue. Resources are directed
to areas of need. There is a focus on the performance of
Indigenous students in literacy, numeracy and engagement.
Strategies being used to remedy areas of weakness include
highlighting culture and identity, mentoring and in-school
tuition. A 0–3 playgroup targeting Aboriginal parents (but
open to others) has been established as a way of bringing
them into the school community and getting to know what
their needs are. There is a Noongar LOTE program and
an Aboriginal Studies program led by the Aboriginal and
Islander Education Officer. Jolly Phonics is used in junior
years, while there is a pilot Reading Renaissance program
for older years. There is a leadership program for Year 7
students involving small-group activities which promote
initiative, problem-solving and teamwork.
PRINCIPAL: Jan Hepburn
MORE INFORMATION: 08 9459 1251

Glossop High School
Glossop High School serves the rural community of
the Riverland, a fruit growing area in South Australia.
It is a dual campus with a Middle Campus located
at Glossop and a Senior Campus in Berri. Of the
660 students, 28 are Indigenous.
Glossop HS has made a concerted effort to retain students at
school. Part of this has been through creating an environment
that is more inclusive and encouraging decision making
by students, as well as by encouraging stronger parental
participation and support. The school has worked to develop
a culture of positive expectations and success orientation for
Indigenous students. The principal and Aboriginal Education
Team has developed a variety of programs to make these aims
a reality including enterprise learning opportunities through a
tram project, didgeridoo making, and a Ngarrindjeri language
program. The Aboriginal Studies program has been extended
to include every year level. There is a dedicated Aboriginal
Education Room and enhanced support for Indigenous
students in middle years.
PRINCIPAL: Bevin Brooks
MORE INFORMATION: 08 8226 3500

Karama School
Karama School is an urban government pre-school
to Year 7 primary school situated in the suburbs of
Darwin. Of the 324 students, 144 are Indigenous.
Karama School has improved the literacy levels of
all students, particularly Indigenous students, by using
Accelerated Literacy (AL). After beginning with three classes
in late 2005, AL has been operating since the start of 2006 in
every classroom with every student. Teachers plan in teams.
Professional support is provided by the AL Coordinator,
who videos and/or observes individual teachers, giving
feedback on their teaching skills. During 2006, an Indigenous
AL support officer was employed and a parents/staff
presentation on the relationship between AL and Indigenous
culture was made by two Indigenous educators. In 2007
Karama School took on the role of an Accelerated Literacy
Hub School to share good practice with staff from other
schools and jurisdictions. For example, teachers from
remote schools can observe AL in action, attend professional
learning activities and talk with Karama staff about the
challenges of AL implementation. Karama School was
the Northern Territory’s 2007 Urban School of the Year.
PRINCIPAL: Margaret Fenbury
MORE INFORMATION: 08 8927 5111

Muswellbrook South Public School
Muswellbrook South PS is a rural government
primary school in the Upper Hunter Valley in New
South Wales. Of the 413 students, 87 are Indigenous.

Point Pearce Aboriginal School
Point Pearce Aboriginal School is a small remote
school close to Port Victoria on the Yorke Peninsula in
South Australia. The school caters for students from
three years of age until the end of Year 2. All of the
19 students are Indigenous.
The focus at Point Pearce Aboriginal school is on the
years from birth to the age of eight. After this age, children
travel by bus to Maitland Area School 20 kilometres away
and there is a transition program in place to enhance
this. A community playgroup has operated at the school
two days a week since 2006. Reception to Year 2 students
are grouped in a combined Junior Primary Class.
The school focuses on celebrating success and pride in
Narungga culture and language, with a cultural program
developed and implemented in conjunction with a local
Elder. Accelerated Literacy pedagogy has been used since
2007, and Reading Recovery since 2006. Connections
with community are enhanced by the school’s position
adjacent to the Narungga campus of TAFE SA. There
is a community garden on school grounds, a joint project
with TAFE Conservation Land Management students and
the Aboriginal Lands Trust.
PRINCIPAL: Bronwyn Milera
MORE INFORMATION: 08 8836 7210

Table Cape Primary School
Table Cape Primary School is situated on
two campuses in the small coastal town of Wynyard
on the north west coast of Tasmania. The school
community comprises families from both rural and
urban areas. Of the 487 students, 65 are Indigenous.

A range of initiatives have been embedded at Muswellbrook
South PS to improve outcomes for Indigenous students,
mostly stemming from the development of a strategic plan.
All staff have had professional development in Indigenous
cultures and understanding. ‘The Shed’ has been constructed
as a home base for cultural activities, coordinated by an
Aboriginal Assistant Principal. Personalised Learning
Programs have been devised for all Indigenous students,
and this process has included discussion with Indigenous
parents, Indigenous and non-Indigenous staff. Whole-school
workshops were presented by community members as part
of NAIDOC. There is in-class tuition in literacy and/or
numeracy for Indigenous students in the middle terms of
each year, with most of the tutors being local Indigenous
people. Local community members are also involved via
the Aboriginal Education Consultative Group, coaching
representative sporting teams and working with students
on artworks and traditional dance.

Working from a School Action Plan devised using What
Works as a tool, Table Cape PS has targeted improvements
for Indigenous students. Specific Individual Literacy Plans
and Individual Student Profiles have been devised for all
Indigenous students. Steps have been taken to develop
a formal School/Community partnership. An absentee
monitoring process has been established. There is crosscultural awareness training for all staff, and as part of the
initiation process for new staff. Older students have been
trained to formally present the Turning Back To Tommeginer
Time exhibition to school and adult groups. As part of
Parent School Partnership Initiatives, a Links to Literacy
project has been instituted with intensive one-on-one
support for Aboriginal students not meeting expected
benchmarks.

PRINCIPAL: Ian Ralston
MORE INFORMATION: 02 6543 1896

PRINCIPAL: John Heron
MORE INFORMATION: 03 6442 337
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Further information
and resources
The Dare to Lead website www.daretolead.edu.au has a
number of case studies and links which are of use to school
leaders concerned about improving outcomes for their
Indigenous students.
Dare to Lead ’s partner project What Works also has useful
case studies at its website www.whatworks.edu.au

Dare to Lead contacts
• Andrea Harms, National Coordinator
0403 286 581, andrea@apapdc.edu.au
• Brian Giles-Browne, National Schools Coordinator
0423 915 552, brian@apapdc.edu.au

Dare to Lead is managed by the Australian Principals Associations Professional
Development Council (APAPDC). APAPDC provides quality professional
development activities and resources on leadership development and leading
learning, particularly in the promotion of social and emotional health and
wellbeing and Indigenous education. APAPDC can be contacted at:
Postal address: PO Box 112, Hindmarsh SA 5007
Tel: 08 8245 9800. Fax: 08 8340 7800
www.apapdc.edu.au

www.daretolead.edu.au

Design Angel Ink

The Dare to Lead project is funded by the Australian
Government through the Department of Education,
Employment and Workplace Relations. The views
expressed herein do not necessarily represent the
views of the Australian Government Department of
Education, Employment and Workplace Relations or
Dare to Lead. © Commonwealth of Australia 2008.
This publication may contain images of people who are
deceased. Please use sensitivity in its distribution. Images
adapted from Spirit Figures © Dale R. Huddleston 1999
(Ngandi people, Roper River NT; Wiradjuri people, Central
Western NSW) — reproduced with permission.

